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District Mission 

We will inspire the creativity and imagination of all students and empower them as knowledgeable, skillful, and 

confident learners who flourish and contribute willingly in a changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to flourish 
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Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  Believing that 

our students deserve the best education, our curriculum is aligned to the most current New Jersey Core 

Curriculum Content Standards and current statewide assessments.  Our scope and sequence is vertically and 

horizontally aligned.  The progression of objectives embraces decades of rigorous research, conducted both 

independently and at the university level, and acknowledges that children develop differently and that learning 

experiences and strategies for performance are differentiated.  Our borough is a diverse community, rich in 

tradition and spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common expectations that are 

rigorous and student centered, and teachers, who are most proximal to the children, will use this document as an 

instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum document, our staff 

will continuously collaborate on this living document.  We will develop purposeful and effective formative and 

summative assessments which measure growth of our curriculum and inform our instruction.  Finally, we will 

continuously seek to grow professionally through professional development, which is aligned to statewide 

regulations, but specifically geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing current research-

based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our teachers will have 

flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and psychometric 

standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student and curricular 

growth.  Assessment will be multidimensional and developed according to student need. 
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Educational Outcome Goals/Course Overview 

In the Spanish Curriculum in the Freehold Borough School District, 

 The students enrolled in this course will be exposed to basic Spanish concepts and conversation.   

 The students will learn about the culture of Spanish-speaking countries.   

 The students will be able to apply vocabulary knowledge and conversational skills to real-life situations. 

 The students will create a visual representation showcasing their understanding of content vocabulary 

and grammatical concepts.   

The study of world languages is an essential component in the education of the students of the 21
st
 Century. As 

the rapid advances of globalization create a growing interdependence between diverse people and cultures, we 

must strive to prepare students to participate fully and responsibly in both local and global communities. 

Therefore, the Freehold Borough World Language Department believes that every student should be given the 

opportunity to study a world language. 

Language and culture are the foundation of human experience. We believe that all students must develop and 

maintain proficiency in English and at least one other language. The department believes that each student must 

be provided with a broad range of educational and aesthetic experiences in language study in order to enhance 

the development of the student’s individual interests and talents, and to develop a form of empathy which 

acknowledges the dignity and worth of all people. 

We believe that the World Language curriculum should provide a sequential program of communicative-based 

language instruction in grades K- through 8. We believe that language is acquired through meaningful 

interactive experiences enriched by culturally authentic content. Through language instruction students are 

provided opportunities to reach out to others across cultural and linguistic boundaries. The National Standards 

for World Languages instruction identifies five goals for language education: Communication, Cultures, 

Connections, Comparisons, and Communities. 

In the world language classroom, standards influence the curriculum, assessment, and instruction. The three 

purposes of Communication (interpersonal, interpretive, and presentation) form the heart. Culture is always 

embedded in the instruction. Connections, Comparisons, and Communities enrich the learning activities. The 

performance standards inform the assessments that show students their progress toward higher levels of 

proficiency in using the target language. The focus is on what students can do with the language they are 

learning. 
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We believe World Language instruction must be characterized by progressive learning with instruction based on 

inquiry, solving real life problems and upon application of concepts. We believe that an appreciation of the 

individual student’s learning style is necessary for success in language learning. 

We believe that the World Language curriculum explores themes across content area and makes connections to 

the multicultural dimensions of the 21
st
 century, fostering a greater respect for ethnic differences and an 

understanding of world cultures. 

 

 

 

 

 

PROGRAM GOALS 

 

Learning world languages is an essential goal for all students. Today's interdependent world economy and our 

American society require that we interact with people from other cultures. Regardless of the specific languages 

our students learn, learning another language gives students the tools needed to communicate across cultural 

borders.    

 

Six general goals are reflected in this student-centered curriculum. Students will be able to: 

 

 Develop communicative competence and an understanding of other cultures. 
As nations become increasingly interdependent, the need to communicate effectively in more than one 

language is essential. By interweaving the study of language and culture, our proficiency-oriented program 

seeks to broaden students’ communication skills; to expand understanding and respect for differences; and 

to foster a sensitive appreciation for the language and social traditions of others. 

 

 Demonstrate their abilities to learn another language. 

Students must have experiences beginning in the early grades which lead to an understanding that language 

learning is an innate human capacity and that all children who speak one language should have the 

opportunity to learn another language commensurate with their individual learning styles and abilities 

 

 Become problem solvers. 
Students are expected to recognize problems, devise solutions with others, analyze advantages and 

disadvantages to the alternatives and evaluate the effectiveness of the strategies selected. 

 

 Read a variety of materials with comprehension and critical analysis. 
Our sequenced, student-centered program synthesizes the development of reading skills and cultural 

awareness through the integrated study of art, music, history, and literature. 

 

 Write in clear, concise language for different purposes and audiences. 

Students must learn to write and to explore themes and issues across content areas to respond to the 

demands created by growing diversity in the United States and economic interdependence worldwide. 

 

 Access technology-based communication and information systems. 
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Skills in the use of technology will facilitate career planning, improve workplace readiness and promote 

lifelong learning. 

 

 

 

 

 

 

 

 

 

 

 

Course Description  

 

 

 

 

 

 

 

 

 

Our Spanish Careers course for eighth-grade students is a combination of the eighth-grade 

Spanish introductory course and vocabulary and language associated with careers of interest to 

the students.  This is a half-year class in which students will read, write, speak and listen in the 

target language.  All lessons will follow the New Jersey Student Learning Standards for World 

Language.   

 

Students will learn basic cultural and linguistic concepts in the target language and will be 

strongly encouraged to communicate in the language through class participation and projects.  

Students will also learn about the culture, geography and customs of Central America and use 

the target language to express information that they learn.   
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New Jersey Student Learning Standards 

Primary Standards: World Languages (NJ CCCS) 

Interpretive Mode 

Proficiency Level Content Statement CPI # Cumulative Progress 

Indicator (CPI)  

Novice-Mid Linguistic:  
The Novice-Mid language learner understands and 

communicates at the word level and can 

independently identify and recognize memorized 

words and phrases that bring meaning to text.  

 

Cultural:  
Personal identity is developed through experiences 

that occur within one’s family, one’s community, 

and the culture at large. (Topics that assist in the 

development of this understanding should include, 

but are not limited to: self, friends, family, pets, 

physical/personality descriptions, school, 

likes/dislikes, and pastimes.) 

Observing and participating in culturally authentic 

activities contribute to familiarization with cultural 

products and practices. (Topics and activities that 

assist in the development of this understanding 

should include, but are not limited to: authentic 

celebrations, songs, and dances.) 

Healthy eating habits and fitness practices may 

vary across cultures. (Topics that assist in the 

development of this understanding should include, 

7.1.NM.A.1 Recognize familiar spoken 

or written words and 

phrases contained in 

culturally authentic 

materials using electronic 

information sources related 

to targeted themes. 

7.1.NM.A.2 Demonstrate comprehension 

of simple, oral and written 

directions, commands, and 

requests through appropriate 

physical response. 

7.1.NM.A.3 Recognize a few common 

gestures and cultural 

practices associated with the 

target culture(s). 

7.1.NM.A.4 Identify familiar people, 

places, and objects based on 

simple oral and/or written 

descriptions. 

7.1.NM.A.5 Demonstrate comprehension 

of brief oral and written 

messages using age- and 

level-appropriate, culturally 

authentic materials on 

http://www.state.nj.us/education/cccs/standards/7/7-1-NM.htm#WL_Pr
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but are not limited to: foods, shopping, eating at 

home or in restaurants, and wellness practices.) 

Many products and practices related to home and 

community are shared across cultures; others are 

culture-specific. (Topics that assist in the 

development of this understanding should include, 

but are not limited to: home life, places in the 

community, activities within the community, and 

travel.) 

What is perceived as ―basic needs‖ varies among 

and within cultures. (Topics that assist in the 

development of this understanding should include, 

but are not limited to: safety, food, shelter, and 

purchase and sale of goods such as toys, games, 

travel, and luxury items.) 

Maps, graphs, and other graphic organizers 

facilitate understanding of information on a wide 

range of topics related to the world and global 

issues. They make complex concepts more 

accessible to second-language learners who have 

limited proficiency in the language. (Content areas 

that assist in the development of this 

understanding should include, but are not limited 

to: history, economics, science, and geography.) 

Learning about age- and developmentally 

appropriate content that is of high interest to 

students and has a direct connection to the cultural 

contexts of the target language cultivates an 

awareness of the shared human experience. 

(Content that assists in the development of this 

understanding should include, but is not limited to: 

all content areas and popular culture.) 

familiar topics. 

Interpersonal Mode 

Proficiency Level Content Statement CPI # Cumulative Progress 

Indicator (CPI)  

Novice-Mid Linguistic: 
The Novice-Mid language learner understands and 

communicates at the word level and can use 

memorized words and phrases independently to:  

 Respond to learned questions. 

 Ask memorized questions. 

7.1.NM.B.1 Use digital tools to 

exchange basic information 

at the word and memorized-

phrase level related to self 

and targeted themes. 

7.1.NM.B.2 Give and follow simple oral 

and written directions, 
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 State needs and preferences. 

Cultural:  
The Novice-Mid Cultural Content Statements 

remain the same for all the strands.  

commands, and requests 

when participating in age-

appropriate classroom and 

cultural activities.  

7.1.NM.B.3 Imitate appropriate gestures 

and intonation of the target 

culture(s)/language during 

greetings, leave-takings, and 

daily interactions. 

7.1.NM.B.4 Ask and respond to simple 

questions, make requests, 

and express preferences 

using memorized words and 

phrases. 

7.1.NM.B.5 Exchange information using 

words, phrases, and short 

sentences practiced in class 

on familiar topics or on 

topics studied in other 

content areas. 

Presentational Mode 

Proficiency Level Content Statement CPI # Cumulative Progress 

Indicator (CPI)  

Novice-Mid Linguistic: 
The Novice-Mid language learner understands and 

communicates at the word level and can use 

memorized words and phrases independently to: 

 Make lists. 

 State needs and preferences. 

 Describe people, places, and things. 

Cultural:  
The Novice-Mid Cultural Content Statements 

remain the same for all the strands.  

7.1.NM.C.1 Use basic information at the 

word and memorized-phrase 

level to create a multimedia-

rich presentation on targeted 

themes to be shared 

virtually with a target 

language audience.  

7.1.NM.C.2 Imitate, recite, and/or 

dramatize simple poetry, 

rhymes, songs, and skits.  

7.1.NM.C.3 Copy/write words, phrases, 

or simple guided texts on 

familiar topics.  

7.1.NM.C.4 Present information from 

age- and level-appropriate, 

culturally authentic 

materials orally or in 

writing.  

7.1.NM.C.5 Name and label tangible 

cultural products and imitate 

cultural practices from the 

target culture(s).  
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Textbooks / Materials 

 

 

 

 

 

 
  

Textbook 

Title: Paso a Paso 

Publisher: Prentice Hall 

Title: Realidades 

Vendor: Prentice Hall 

Title: Asi se dice! 

Vendor: Glencoe McGraw-Hill 

 

Other Resources (online programs, supplemental materials, …) 

Title: Buen Viaje 1A &1B 

Vendor: Glencoe McGraw-Hill 

 

Teacher Developed Worksheets 
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Benchmark Assessments 

 

 

 

 

 

 

 

 
  

Assessment #1 

Source – Teacher – made assessment  

Title – Job Interview 

Content Covered – Career Vocabulary from the course, Formal/Informal Readings 

Approximate Dates – Pre-test   (within first 2 weeks if course) and Post-test (last two weeks of course) 

Assessment #2 

Source – Teacher-made assessment 

Title – Oral assessment 

Content Covered – Common questions asked and answered orally based on careers and vocabulary 

Approximate Dates – Pre-test (within first two weeks of course) and Post-test (last two weeks of course) 
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Pacing Guide (M43, M44) 
 

Unit 1: Law 
Enforcement, 

Forensic 
Sciences 

Describing people and places, including: physical, personality, locations, details, etc. 
Reintroduction of clothing and colors 
Numbers: 0 – 30 
Express what time an event takes place. 
Career Focuses: Law Enforcement Officer, Artist, Forensic Psychologist, Crime Scene Investigation, 
Reporter, Writer 

Unit 2: School 
Jobs 

Talk about going to school and school activities. 
Identify and describe school supplies.  
Distinguish between the use of formal and informal when addressing people.  
Talk about going to school and school activities.  
Talk about things you need to do to succeed. 
Career Focuses: Teacher, Principal, Coach, School Counselor, Secretary, Educational Technology 

Unit 3: 
Restaurant Jobs 

Identify food, beverages 
Create menus of popular foods. 
Create directions on recipes 
Talk about the different meals of the day (breakfast, lunch, dinner) 
Find a table and order food in a café. 
Research Spanish-Speaking countries and their mealtime customs. 
Convey likes and dislikes of foods 
Commands (Informal – Singular/Plural) 
Career Focuses: Waiter/Waitress, Host/Hostess, Management, Chef, Customer Service, Kitchen 
Workers 

Unit 4: Medical 
and Health 
Professions 

Talk about body parts and physical descriptions 
Learn about health terminology 
Convey feelings on physical and emotional health 
Talk about emotions and locations.  
Career Focuses: Nurse, Doctor, Physical Therapist, Nutritionist, Medical Assistant, Dentist, Doctor 
Fields 
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IMPLEMENTATION OF CURRICULUM 

AND 

INSTRUCTIONAL PRACTICES 

 

Students in foreign language courses seek to attain proficiency in listening to, speaking in, reading in, and 

writing in another language or other languages. Teachers seek to impart necessary knowledge and skills to 

students who are discovering the joy of learning another language and culture. 

 

To that end the committee relies on the American Council on the Teaching of Foreign Languages, and the 

New Jersey Student Learning Standards for World Languages. 

 

The standards defined students’ progress in learning a foreign language by ―using clear, objective criteria, with 

the hope of transforming topic- and structure-based curricula and instruction into a coherent and realizable 

performance-based model. 

 

National Standards for Foreign Language Learning 

 

 

 

A Collaborative Project of ACTFL, AATF, AATG, AATI, AATSP, ACL, ACTR, CLASS and A Collaborative 

Project of ACTFL, AATF, AATG, AATI, AATSP, ACL, ACTR, CLASS and NCJLTATJ  

With the help of a three-year grant from the US Department of Education and the National Endowment for the 

Humanities, an eleven-member task force, representing a variety of languages, levels of instruction, program 

models, and geographic regions, undertook the task of defining content standards -- what students should know 

and be able to do -- in foreign language education. The final document, Standards for Foreign Language 

Learning: Preparing for the 21st Century, first published in 1996, represents an unprecedented consensus among 

educators, business leaders, government, and the community on the definition and role of foreign language 

instruction in American education. This visionary document has been used by teachers, administrators, and 

curriculum developers at both state and local levels to begin to improve foreign language education in our 

nation's schools. The NEW 3rd Edition Standards for Foreign Language Learning in the 21st Century, revised 

including Arabic standards, is now available.  

http://www.actfl.org/i4a/pages/index.cfm?pageid=3392
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ACTFL continues to play a leadership role in the collaborative project that was responsible for the development 

of national content standards for foreign language education. The project continues to operate, focusing now on 

professional standards, and the development of programs and publications to assist in the implementation of 

standards nationwide. 

 

Statement of Philosophy 
Language and communication are at the heart of the human experience. The United States must educate 

students who are linguistically and culturally equipped to communicate successfully in a pluralistic American 

society and abroad. This imperative envisions a future in which ALL students will develop and maintain 

proficiency in English and at least one other language, modern or classical. Children who come to school from 

non-English backgrounds should also have opportunities to develop further proficiencies in their first language. 

ACTFL STANDARDS FOR FOREIGN LANGUAGE LEARNING 

COMMUNICATION 

Communicate in Languages Other Than English 

 Standard 1.1: Students engage in conversations, provide and obtain information, express feelings and 

emotions, and exchange opinions 

 Standard 1.2: Students understand and interpret written and spoken language on a variety of topics 

 Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers 

on a variety of topics. 

CULTURES 

Gain Knowledge and Understanding of Other Cultures 

 Standard 2.1: Students demonstrate an understanding of the relationship between the practices and 

perspectives of the culture studied 

 Standard 2.2: Students demonstrate an understanding of the relationship between the products and 

perspectives of the culture studied 

CONNECTIONS 

Connect with Other Disciplines and Acquire Information 

 Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign 

language 

 Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only 

available through the foreign language and its cultures 

COMPARISONS 

Develop Insight into the Nature of Language and Culture 

 Standard 4.1: Students demonstrate understanding of the nature of language through comparisons of 

the language studied and their own 

 Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the 

cultures studied and their own. 
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COMMUNITIES 

Participate in Multilingual Communities at Home & Around the World 

 Standard 5.1: Students use the language both within and beyond the school setting 

 Standard 5.2: Students show evidence of becoming life-long learners by using the language for 

personal enjoyment and enrichment. 
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THE NEW JERSEY DEPARTMENT OF EDUCATION 

 CORE CURRICULUM CONTENT STANDARDS 

 

Applicable Statutes and Regulations 

N.J.S.A. 18A:35-4.18: Provides students in public schools the opportunity to 

receive instruction in and graduation credit for a world language not taught in 

the public school district. 

 Guidelines for Organizations Seeking Approval of Instructional Programs 

Offering World Languages Not Taught in Public School Districts 

 Procedures to be used by New Jersey School Districts for Approval of 

Instructional Programs Offering World Languages not Taught in Public 

School Districts 

 Non-Public School World Languages Program Application Form 

N.J.A.C.6A:8 - Standards and Assessment for Student Achievement  

N.J.A.C. 6A:8-1.1: The Core Curriculum Content Standards specify expectations in 

seven content areas including world languages. The standards are further delineated by 

cumulative progress indicators that outline what students should know and be able to 

do at benchmark grades four, eight and twelve. 

The teaching of world languages is mandated in grades K-8. 

N.J.A.C. 6A:8-3.1: Requires districts to "ensure that curriculum and instruction are 

delivered in such a way that all students are able to demonstrate the knowledge and 

skills specified by the Core Curriculum Content Standards." 

All students should be given the opportunity to learn a world language in a 

program that offers appropriate time allocations and quality instruction. A 

program that does not offer a sufficient amount of contact time and frequency of 

instruction assumes less student proficiency from the outset and denies district 

students access to excellence and equity in achieving the standards. 

NJAC 6A:8-3.1(a)3: Holds school districts accountable for "assessing and publicly 

reporting student achievement in all content areas", including such areas as world 

languages that are not yet part of the statewide assessment program. 

This underscores the school district's responsibility for program implementation 

and reporting of student outcomes. 

 

 

 

http://www.nj.gov/education/aps/cccs/wl/regs/guidelines.htm
http://www.nj.gov/education/aps/cccs/wl/regs/guidelines.htm
http://www.nj.gov/education/aps/cccs/wl/regs/procedures.htm
http://www.nj.gov/education/aps/cccs/wl/regs/procedures.htm
http://www.nj.gov/education/aps/cccs/wl/regs/procedures.htm
http://www.nj.gov/education/aps/cccs/wl/regs/app.pdf
http://www.nj.gov/education/code/current/title6a/chap8.pdf
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New Jersey Student Learning Standards for World Languages 

 

INTRODUCTION 

 

World Languages Education in the 21
st
 Century 

 

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global society centered on 

the creation and communication of knowledge and ideas across geographical, cultural, and linguistic borders. 

Individuals who effectively communicate in more than one language, with an appropriate understanding of 

cultural contexts, are globally literate and possess the attributes reflected in the mission and vision for world 

languages education that follow: 

 

Mission: The study of another language and culture enables individuals, whether functioning as citizens or 

workers, to communicate face-to-face and by virtual means in appropriate ways with people from diverse 

cultures.  

 

Vision: An education in world languages fosters a population that:  

 

 Communicates in more than one language with the levels of language proficiency that are required to 

function in a variety of occupations and careers in the contemporary workplace. 

 Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural 

differences and that enhance cross-cultural communication. 

 Values language learning as a global literacy as well as for its long-term worth in fostering personal, work-

related, and/or financial success in our increasingly interconnected world.  

 

Intent and Spirit of the World Languages Standard 

 

The study of world languages is spiraling and recursive and aligned to appropriate proficiency targets that 

ultimately enable the attainment of proficiency at the Novice-High level or above, which is a requirement for 

high school graduation. All students have regular, sequential instruction in one or more world languages 

beginning in preschool or kindergarten and continuing at least through the freshman year of high school. 

Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise meet the 

current-year requirements for high school graduation to accrue, during each year of enrollment, five credits in 

world languages aimed at preparation for entrance into postsecondary programs or 21st-century careers. 

Opportunities to develop higher levels of proficiency should be based on personal and career interests and 

should be encouraged in Personalized Student Learning Plans.  

 

The number of years spent studying a language and the frequency of instruction impact the level of proficiency 

acquired in the language. This principle has historically been supported by research in the United States and 

abroad. However, as part of a three-year grant project (2005-08), the New Jersey Department of Education 

collected data from New Jersey schools that further support these research findings. Data from the federally 

funded project that assessed the language proficiency of 60,000 8th-grade students present compelling evidence 

for the need to develop programs that offer all students the opportunity to meet the state-designated proficiency 

level of Novice-High. The data show that programs offering a minimum of 540 hours of articulated instruction 

in classes that meet at least three times a week throughout the academic year produce a majority of students 

http://www.state.nj.us/education/aps/cccs/wl/g8assess/njflap2.htm
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who can speak at the Novice-High proficiency level or higher. Consequently, the establishment and/or 

maintenance of quality, well articulated language programs at the elementary and middle-school levels, as 

required by New Jersey Administrative Code, is critical for building the capacity of high school students to 

achieve the Novice-High level of language proficiency required for graduation.  

 

Language Proficiency Levels 

 

Unlike other New Jersey Core Curriculum Content Standards areas, the world languages standard is 

benchmarked by proficiency levels, rather than grade levels. The development of these proficiency levels was 

informed by the American Council on the Teaching of Foreign Languages (ACTFL) Performance Guidelines 

for K-12 Learners (ACTFL, 1998), the ACTFL Proficiency Guidelines—Speaking (ACTFL, 1999), and the 

ACTFL Proficiency Guidelines—Writing (ACTFL, 2001). The levels are fully defined in the World Languages 

Performance Level Descriptors Table and are summarily reflected in the following proficiency statements:  

 

 Novice-Mid Level: Students communicate using memorized words and phrases to talk about familiar topics 

related to school, home, and the community. 

 Novice-High Level: Students communicate using words, lists, and simple sentences to ask and answer 

questions, to handle simple transactions related to everyday life, and to talk about subject matter studied in 

other classes. 

 Intermediate-Low Level: Students communicate using simple sentences to ask and answer questions, to 

handle simple transactions related to everyday life, and to talk about subject matter studied in other classes. 

 Intermediate-Mid Level: Students communicate using strings of sentences to ask and answer questions, to 

handle simple transactions related to everyday life, and to talk about subject matter studied in other classes. 

 Intermediate-High Level: Students communicate using connected sentences and paragraphs to handle 

complicated situations on a wide-range of topics. 

 Advanced-Low Level: Students communicate using paragraph-level discourse to handle complicated 

situations on a wide-range of topics. 

 

Realistic Grade-Level Targets for Benchmarked Proficiency Levels 

 

Language learners can be expected to move through levels of proficiency at different rates. In addition, 

language learners may demonstrate differing proficiencies depending upon the communicative mode in which 

they are functioning (interpersonal, interpretive, or presentational). However, according to ACTFL, the 

proficiency levels generally align with grade-level achievement as follows: 

 

 Novice-Mid Level: Students beginning the study of a second language in preschool or kindergarten in a 

program that meets a minimum of three times a week for 30 minutes should meet the cumulative progress 

indicators for the Novice-Mid level by the end of grade 2. 

 Novice-High Level: Students beginning the study of a second language in preschool or kindergarten in a 

program that meets a minimum of three times a week for 30 minutes, and continuing the study of that 

language in subsequent grades in a program that meets for the same amount of time, should meet the 

cumulative progress indicators for the Novice-High level by the end of grade 5. 

http://www.state.nj.us/education/aps/cccs/wl/regs.htm
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 Intermediate-Low Level: Students beginning the study of a second language in a program that meets a 

minimum of three times a week for 30 minutes during elementary school, and continuing the study of that 

language through middle school in a program that meets a minimum of five times a week for 40 minutes, 

should meet the cumulative progress indicators for the Intermediate-Low level by the end of grade 8. 

 Intermediate-Mid Level: Students beginning the study of a second language in a program that meets a 

minimum of three times a week for 30 minutes during elementary school and a minimum of five times a 

week for 40 minutes during middle school and high school, should meet the cumulative progress indicators 

for the Intermediate-Mid level by the end of grade 10. 

 Intermediate-High Level: Students beginning the study of a second language in a program that meets a 

minimum of three times a week for 30 minutes during elementary school and a minimum of five times a 

week for 40 minutes during middle school and high school, should meet the cumulative progress indicators 

for the Intermediate-High level by the end of grade 12. 

 Advanced-Low Level: Heritage students and students who have significant experiences with the language 

outside of the classroom should meet the cumulative progress indicators for the Advanced-Low level by the 

end of grade 12. 

 

A Note About Preschool Learners: Like other young learners, preschool students learn world languages with 

the goal of reaching the Novice-Mid level by second grade. However, the focus of language learning for 

preschool students may differ from the focus of language learning for students in grades K-2. To learn more 

about language learning at the preschool level, see the Preschool Teaching & Learning Standards. 

 

ACTFL Anticipated Performance Outcomes 

 

The graphic that follows provides a visual representation of anticipated student performance outcomes (ACTFL, 

1998). 

 

Visual Representation of Anticipated Performance Outcomes as described in the 

ACTFL Performance Guidelines for K-12 Learners 

 
 

Philosophy and Goals 

 

The New Jersey world languages standard and indicators reflect the philosophy and goals found in the national 

Standards for Foreign Language Learning in the 21st Century (National Standards in Foreign Language 

http://www.nj.gov/education/ece/code/expectations/
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Education Project, 2006). They were developed by consulting standards in the United States and internationally, 

as well as by examining the latest research and best practices on second-language acquisition. The revised 

world languages standard is generic in nature, designed as a core subject, and is meant to be inclusive for all 

languages taught in New Jersey schools. With regard to the implementation of the world languages standard for 

particular languages or language groups: 

 

 American Sign Language (ASL): Students and teachers of American Sign Language (ASL) communicate 

thoughts and ideas through three-dimensional visual communication. They engage in all three modes of 

communication—interpersonal, interpretive, and presentational—by using combinations of hand-shapes, 

palm orientations, and movements of the hands, arms, and body. ASL differs from other spoken languages 

in that the vocal cords are not used for communication. 

 Classical languages: The study of classical languages focuses primarily on the interpretive mode using 

historical contexts. Occasionally, some attention may be given to oral dimensions of classical languages, 

such as by asking students to make presentations in the language of study as a way of strengthening their 

language knowledge and use. 

 Heritage-languages: Heritage-language students may be (1) newly-arrived immigrants to the United States, 

(2) first-generation students whose home language is not English and who have been schooled primarily in 

the United States, or (3) second- or third- generation students who have learned some aspects of a heritage 

language at home. These students have varying abilities and proficiencies in their respective heritage 

languages; they often carry on fluent and idiomatic conversations (interpersonal mode), but require 

instruction that allows them to develop strengths in reading (interpretive mode) and in formal speaking and 

writing (presentational mode). These students are held to the same standards for world languages as their 

English-speaking peers, and they should be provided with opportunities for developing skills in their native 

languages that are both developmentally supportive and rigorous. Designing curriculum to maintain and 

further develop native-language skills ensures that the skills of these students do not erode over time as 

English becomes their dominant language. 

 

Revised Standard 

 

The world languages standard lays the foundation for creating local curricula and related assessments. Changes 

that led to the revised 2009 standard are as follows:  

 

 The communication and culture standards have been combined into one standard that continues to be 

organized by proficiency levels, but now also encompasses a broader spectrum of proficiency levels.  

 World languages content is both linguistic and cultural, and includes personal and social topics and concepts 

as well as ideas from other content areas. Both linguistic and cultural content statements have been added 

for each strand to provide a context for the cumulative progress indicators (CPIs) at each proficiency level.  

 Linguistic content varies and is dependent on the mode of language use. Proficiency does not occur at the 

same rate for all students in all skill areas. (See the results of the Foreign Language Assistance Program 

Grant Project, which are contained in the report, Policy, Assessment, and Professional Development: 

Results from a Statewide Study.) For example, a student may perform at the Novice-High level in reading 

and the Intermediate-Low level in speaking.  

 Cultural content recurs across the modes of communication because communication always occurs within a 

cultural context. The 21st-century themes identified in the Partnership for 21
st
 Century Skills Framework 

http://www.state.nj.us/education/aps/cccs/wl/g8assess/njflap2.htm
http://www.state.nj.us/education/aps/cccs/wl/g8assess/njflap2.htm
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are incorporated in many of these content statements. Students spiral through this content with increasing 

depth and sophistication as they attain higher levels of language proficiency. Therefore, the extent to which 

a theme is addressed at a given point in time depends on age- and developmental appropriateness as well as 

on proficiency level.  

 Integration of technology within the CPIs necessitates its use as a tool in instruction and assessment.  

 

 

 

 

 

 

One World Languages Standard 

 

The reorganization of the previous world languages standards into one revised standard reflects the framework, 

graphically depicted below, that was developed for the 2004 National Association of Educational Progress 

(NAEP) in foreign languages.  

 

 
 

The NAEP graphic illustrates that the overarching goal of language instruction is the development of students’ 

communicative skills (the central ―C‖ of five Cs in the graphic is for ―communication‖). Students should be 

provided ample opportunities to engage in conversations, present information to a known audience, and 

interpret authentic materials in the language of study. In addition, to develop linguistic proficiency, a 

meaningful context for language use must be established. The four Cs in the outer ring of the graphic (cultures, 

connections, comparisons, and communities) provide this meaningful context for language learning. These 

contexts stress (1) the teaching of culture; (2) the study and reinforcement of content from other disciplines; (3) 

the comparison of target and native languages and cultures; and (4) opportunities to interact with native 

speakers of languages. As such, the four context Cs serve as the basis for instructional activities and are fully 

embedded within the world languages communication objectives.  

 

View two videos (#12 and #30) that illustrate the integration of the five Cs.   

 

 

 

 

 

http://www.learner.org/resources/series185.html
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Three Strands 

 

The revised world languages standard continues to include three strands, one for each of the three modes of 

communication: interpretive, interpersonal, and presentational (in the NAEP graphic, these are shown around 

the inner triangle). 

 

Strand A reflects the Interpretive Mode of communication, in which students demonstrate understanding of 

spoken and written communication within appropriate cultural contexts. Examples of this kind of ―one-way‖ 

reading or listening include cultural interpretations of printed texts, videos, online texts, movies, radio and 

television broadcasts, and speeches. Beyond the Novice level, ―interpretation‖ differs from ―comprehension‖ 

because it implies the ability to read or listen ―between the lines‖ and ―beyond the lines.‖ For more on the 

interpretive mode of communication: 

 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the interpretive mode (scroll down 

to video #1).   

 Click Wisconsin Project: Modes of Communication.   

 

Strand B reflects the Interpersonal Mode of communication, in which students engage in direct oral and/or 

written communication with others. Examples of this ―two-way‖ communication include conversing face-to-

face, participating in online discussions or videoconferences, instant messaging and text messaging, and 

exchanging personal letters or e-mail messages. For more on the interpersonal mode of communication: 

 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the interpersonal mode (scroll down 

to video #2.   

 Click Wisconsin Project: Modes of Communication. 

 

Strand C reflects the Presentational Mode of communication, in which students present, orally and/or in 

writing, information, concepts and ideas to an audience of listeners or readers with whom there is no immediate 

interaction. Examples of this ―one-to-many‖ mode of communication include a presentation to a group, posting 

an online video or webpage, creating and posting a podcast or videocast, and writing an article for a newspaper.   

 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the presentational mode (scroll 

down to video #3) 

 Click Wisconsin Project: Modes of Communication. 

 

The Role of Grammar in the World Languages Class 

 

While knowledge of the grammar of a language (e.g., rules for syntax, tense, and other elements of usage) is not 

an explicit goal of the revised New Jersey World Languages standard, grammar plays a supporting role in 

allowing students to achieve the stated linguistic proficiency goals. Grammar is one tool that supports the 

attainment of the stated linguistic goals; others tools include knowledge of vocabulary, sociolinguistic 

knowledge, understanding of cultural appropriateness, and grasp of communication strategies.  

 

http://www.learner.org/resources/series201.html
http://www.ecb.org/worldlanguageassessment/clover.htm
http://www.learner.org/resources/series201.html
http://www.ecb.org/worldlanguageassessment/clover.htm
http://www.learner.org/resources/series201.html
http://www.ecb.org/worldlanguageassessment/clover.htm
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Students who are provided with ample opportunities to create meaning and use critical thinking skills in a 

language of study achieve linguistic proficiency. Research has established that all grammar learning must take 

place within a meaningful context, with the focus on producing structures to support communication.  

  

Education in World Languages: Advocacy and Resources 

 

 Information regarding federal grants for implementing standards-based world languages programs may be 

found on the Foreign Language Assistance Program (FLAP) or the Joint National Committee for Languages 

(JNCL) websites. JNCL also provides advocacy materials. 

 The American Council on the Teaching of Foreign Languages (ACTFL) provides extensive research related 

to the ways that language learning benefits students by supporting academic achievement, cognitive 

development, and positive attitudes and beliefs about languages and cultures. 

 An Annotated Glossary With Resources, instructions for How To Select Culturally Authentic Materials 

Based On Proficiency Level, and a World Languages Performance-Level Descriptors Table were designed 

in connection with the World Languages standard to support implementation of world languages instruction.  

 The most comprehensive report compiled on the status of world languages education in New Jersey’s public 

schools (2005), A Report on the State of World Languages Implementation in New Jersey, is available on 

the New Jersey Department of Education World Languages homepage.  

 The state language organization—Foreign Language Educators of New Jersey (FLENJ)—offers links to a 

variety of language resources, professional development opportunities, and information about student and 

professional awards and scholarships. 

http://www.ncela.gwu.edu/oela/OELAprograms/4_FLAP.htm
http://www.languagepolicy.org/
http://www.actfl.org/i4a/pages/index.cfm?pageid=4524
http://www.state.nj.us/education/aps/cccs/wl/
http://flenj.org/


Performance Expectations  

 

The Common Core State Standards for English Language Arts (ELA) and Literacy in History/Social Studies, Science, and Technical 

Subjects contains four strands:  Reading, Writing, Speaking and Listening, and Language.  These four strands are represented in  

The National Standards for Learning Languages by the Communication standards (interpersonal, interpretive, and 

Presentational) and the level of proficiency demonstrated.  In addition, the standards of the other four goals areas for learning 

 Languages – Cultures, Connections, Comparisons, and Communities – also support and are aligned with the Common Core. 

These standards describe the expectations to ensure all students are college-, career-, and world-ready. 

 

The Common Core strands of Reading, Writing, Speaking and Listening are captured in the standards for learning 

languages’ goal area of Communication, by emphasizing the purpose behind the communication: 

 Interpersonal (speaking + listening or writing + reading) 

 Interpretive (reading, listening, viewing) 

 Presentational (writing, speaking, visually representing) 

In the description of reading in the Common Core document, the use of both literacy and informational texts is suggested.  This 

same balance is identified in the Standards for Learning Languages. 

 

In the description of writing in the Common Core document, a balance of writing to explain, to persuade, and to convey 

Experience is suggested.  These same purposes for writing are identified in the Standards for Learning Languages. 

 

The Common Core strand of Language is described for language learners through proficiency levels that outline three key 

Benchmarks achieved in world language programs given sufficient instruction over time: 

 Novice (the beginning level, regardless of age or grade) 

 Intermediate 

 Advanced 

Many factors influence the rate of progress through these three proficiency levels and the level learners acquire by the end of 

high school.  Chief among those factors are time and the degree of immersion in the second language.  Students who begin 

study of a language in middle school or high school generally acquires an intermediate level of proficiency. 
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Common Core State Standards for       National Standards for Learning Languages 

English Language Arts and         Three Modes of Communication 

Literacy in History/Social Studies, Science        Interpersonal 

And Technical Subjects           Interpretive 

 Reading            Presentational 

 Writing 

 Speaking and Listening         ACTFL Proficiency Guidelines 

 Language           Novice 

             Intermediate 

             Advanced   
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Common Core State Standards – ELA Standards for Learning Languages 

Reading Interpretive (Reading, Listening, Viewing) 

Key Ideas and Details 

1. 1.  Read closely to determine what the text says explicitly and to 

make logical inferences from it; cite specific textual evidence 

when writing or speaking to support conclusions drawn from the 

text. 

 

Interpretive Communication (Standard 1.2) 

 Demonstrate comprehension of content from authentic 

audio and visual 

                  resources 

Cultures: Practices and Products (Standard 2.1 and 2.2) 

 Examine, compare and reflect on products, practices, 

and/or perspectives of the 

                     target culture(s). 

Connections: Acquiring New Information (Standard 3.2) 

 Acquire information from other content areas using 

authentic sources 

 

2.   Determine central ideas or themes of a text and analyze their 

Development; summarize key supporting details and ideas 

 

3.  Analyze how and why individuals, events, or ideas develop 

and 

Interact over the course of a text 

  

Novice Students Intermediate Students Advanced Students 

Identify main ideas in developmentally 

appropriate oral/visual narratives 

based on familiar themes and highly 

predictable contexts with visual or 

graphic support. 

 

Interpret informational texts with text 

features that support meaning, such as 

graphs and charts. 

 

Determine the main themes and 

significant details on primarily 

familiar topics from authentic 

multimedia and print sources, both 

informational text and narratives 

with easily discerned storylines. 

 

When presented with an inference 

based on an authentic text, identify 

if the inference is logical or 

illogical by citing specific textual 

evidence to support conclusions 

drawn from text. 

Analyze the main ideas and significant details of 

discussions, lectures, and presentations on current or 

past events from the target culture or other content 

areas. 

 

Interpret the principal elements of technical, 

informational and narrative literacy texts on topics of 

current and historical importance to the target culture. 

            

            



Freehold Borough School District 
World Language – Spanish Careers Curriculum Guide  

29 

 

            

        

Common Core State Standards – ELA Standards for Learning Languages 

Reading Interpretive (Reading, Listening, Viewing) 

Craft and Structure 

4.  Interpret words and phrases as they are used in a text, 

Including determining technical, connotative, and figurative 

Meanings, and analyze how specific word choices shape meaning  

or tone. 

Interpretive Communication (Standard 1.2) 

 Derive meaning from expressions found in culturally 

authentic texts. 

 Understand the purpose of a message and point of view of 

its author. 

 Identify the distinguishing features (e.g. type of resource, 

intended audience, purpose) of authentic written and aural 

texts. 

Cultures:  Practices and Products (Standards 2.1 and 2.2) 

 Compare and reflect on products, practices, and/or 

perspectives of the target culture(s). 

Connections: Reinforce Other Disciplines (Standard 3.1) 

 Demonstrate knowledge and understanding of content 

across disciplines. 

Comparisons:  Language (Standard 4.1) 

 Evaluate similarities and differences in language use and 

idiomatic expressions between the target language and 

one’s native language 

Comparisons:  Cultures (Standard 4.2) 

 Evaluate similarities and differences in the perspectives of 

the target culture(s) and one’s own culture(s) as found in 

multimedia and digital/print resources. 

5.  Analyze the structure of texts, including how specific 

Sentences, paragraphs, and larger portions of the text relate to 

Each other and the whole 

6.  Assess how point of view or purpose shapes the content and 

Styles of a text 

  

Novice Students Intermediate Students Advanced Students 

Identify people and objects in their 

environment or from other school subjects, 

based on oral and written description.  

Determine meaning by using 

vocabulary knowledge, 

background knowledge, and 

Interpret the cultural nuances of meaning in authentic 

written and spoken technical, informational and 

literacy texts. 
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Cognates and previously learned structures 

enhance comprehension 

of spoken and written language. 

 

Identify and appreciate differences in 

cultural perspectives within a defined range 

of topics 

(defined by the curriculum) 

possibly some contextual 

clues. 

 

Understand the relationship 

among languages based on 

their awareness of cognates, 

idioms and parallel structures. 

 

Identify and appreciate 

differences in cultural 

perspectives in a broader range 

of topics and begin to 

appreciate such differences not 

only in topic areas presented in 

the curriculum.  Begin to 

identify and appreciate the 

values and perspectives of the 

target culture from within its 

own cultural practices 

according to American 

conventions. 

 

Analyze the relationship between word order and 

meaning and how this reflects the ways in which 

cultures organize information and view the world. 

 

Identify and appreciate cultural differences in a broad 

range of topic areas, well beyond what has formally 

been presented in the curriculum, appreciating target 

culture perspectives and practices from within the 

target culture’s own system. 

 

 

 

Common Core State Standards – ELA Standards for Learning Languages 

Reading Interpretive (Reading, Listening, Viewing) 

Integration of Knowledge and Ideas 

7.  Integrate and evaluate content presented in diverse formats 

And media, including visually and quantitatively, as well as in 

words. 

Interpretive Communication (Standard 1.2) 

 Interpret content from authentic multimedia and 

digital/print resources. 

Cultures: Practices and Products (Standards 2.1 and 2.2) 

 Compare and reflect on products, practices, and/or 

perspectives of the target culture(s). 
8.  Delineate and evaluate the argument and specific claims in a 

text, including the validity of the reasoning as well as the 
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relevance and sufficiency of the evidence Connections:  Reinforce Other Disciplines (Standard 3.1) 

 Make cross-curricular connections. 

Comparisons:  Cultures (Standard 4.2) 

 Evaluate similarities and differences in the perspectives of 

the target culture(s) and one’s own culture(s) as found in 

multimedia and digital/print resources. 

Communities:  Beyond the School Setting 9Standard 5.1) 

 Analyze the features of target culture communities (e.g. 

geographic, historical, artistic, social and/or political). 

 

9.  Analyze how two or more texts address similar themes or 

topics in order to build knowledge or to compare the approaches 

the authors take 

  

Novice Students Intermediate Students Advanced Students 

Use content knowledge learned in other 

subject areas to comprehend spoken and 

written messages in authentic texts, on 

familiar topics in highly predictable contexts, 

and with text features that support meaning 

visually or graphically, such as illustrations, 

captions, section headers, graphs, or charts. 

Integrate and evaluate multiple 

sources of information including 

idiomatic phrases in order to 

collaborate or problem solve. 

Analyze how cultural perspectives influence 

texts on similar themes or topics. 

 

Analyze the origins of idioms as reflections of 

culture, citing examples from the technical, 

informational and literary texts from the target 

culture and the student’s own culture. 

 

Identify the threads of the text’s argument with 

supporting details. 

            

            

            

             

Common Core State Standards – ELA Standards for Learning Languages 

Reading Interpretive (Reading, Listening, Viewing) 

Range of Reading and Level of Text Complexity 

10.  Read and comprehend complex literacy and informational 

texts independently and proficiently 

Interpretive Communication (Standard 1.2) 

 Monitor comprehension and use other sources to enhance 

understanding. 
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 Apply critical reading skills to authentic written and aural 

sources. 

Comparisons: Cultures (Standard 4.2) 

 Compare and reflect on products, practices, and/or 

perspectives of the target culture(s) and one’s own culture. 

Communities:  Beyond the School Setting (Standard 5.1) 

 Interpret authentic written and aural texts within the 

communities of the target language. 

 

 

  

Novice Students Intermediate Students Advanced Students 

Comprehend the principal message 

contained in various media such as 

illustrated texts, posters or 

advertisements, in familiar contexts and 

with text features that support meaning 

visually or graphically. 

Interpret the message in increasingly 

complex texts by using background 

knowledge and comprehension strategies 

(e.g., through redundancy, restatement 

and paraphrasing). 

Interpret the meaning of technical, 

informational and literary texts by using 

background knowledge and contextual clues. 

            

      

 

Common Core State Standards – ELA Standards for Learning Languages 

Writing Presentational (Writing, Speaking, Visually Representing) 

Text Types and Purposes 

  

1.  Write arguments to support claims in an analysis of 

substantive topics or texts using valid reasoning and 

relevant and sufficient evidence. 

Presentational Communication (Standard 1.3) 

Present information, concepts, and ideas to an audience of 

listeners or readers on a variety of topics. 

 Produce a variety of creative oral and written 

presentations (e.g. original story, personal narrative 

2. Write informative/explanatory texts to examine and 

convey complex ideas and information clearly and 

accurately through the effective selection, or organization, 
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and analysis of content script). 

 Retell or summarize information in narrative form, 

demonstrating a consideration of audience. 

 Create and give persuasive speeches and write persuasive 

essays. 

 Produce expository writing. 

 

Comparisons:  Language 9Standard 4.1) 

Demonstrate understanding of the nature of language through 

comparisons of the language studied and one’s own. 

 

 

3. Write narratives to develop real or imagined experiences 

or events using effective technique, well-chosen details, 

and well-structured event sequences. 

 

Novice Students 

 

Intermediate Students 

 

Advanced Students 

Use simple sentences on very familiar 

topics to write: 

 explanations of products and/or 

practices of their own culture to 

peers in the target culture. 

 short notes, messages and brief 

reports about themselves, 

people and things in their 

environment. 

 illustrated stories about 

activities or events in their 

environment. 

 charts created to identify pros 

and cons of an argument 

 

Use strings (a series) of sentences on familiar and 

some unfamiliar topics to write: 

 explanations and comparisons of products  

                and/or practices of their own culture to 

peers  

                in the target culture. 

 stories or reports about personal 

experiences, or other school subjects to 

share with classmates and/or members of 

the target cultures. 

 summaries of plots and characters from 

selected pieces of age-appropriate 

literature. 

 descriptive texts 

 state an opinion 

Use paragraph length discourse with 

cohesive devices to narrate and 

describe across time frames to write: 

 analyses of expressive 

products of the culture from 

a variety of sources and 

genres. 

 original pieces and 

narratives. 

 detailed texts on a broad 

variety of concrete social 

and professional topics. 
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Common Core State Standards – ELA Standards for Learning Languages 

Writing Presentational (Writing, Speaking, Visually Representing) 

Production and Distribution of Writing 

  

4. Produce clear and coherent writing in which the 

development, organization, and style are appropriate to 

task, purpose, and audience. 

 

 

 

 

Presentational Communication (Standard 1.3) 

Present information, concepts, and ideas to an audience of 

listeners or readers on a variety of topics, knowing how, when, 

and why to say what to whom. 

 Retell or summarize information in narrative form, 

demonstrating a consideration of audience 

 Self-edit written work for content, organization, and 

grammar. 

 

Cultures:   Practices and Perspectives (Standards 2.1): 

Demonstrate an understanding of the relationship between the 

practices and perspectives of the cultures studied. 

 

Cultures: Products and Perspectives (Standard 2.2) 

Demonstrate an understanding of the relationship between the 

products and perspectives of the cultures studied. 

 

Comparisons:  Language (Standard 4.1) 

Demonstrate understanding of the nature of language through 

comparisons of the language studied and one’s own. 

 

Communities:  Beyond the School Setting (Standard 5.1) 

Use the language both within and beyond the school setting. 

 

 

 

 

5. Develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach 

 

 

 

 

 

6.  Use technology, including the Internet, to produce and 

publish  writing and to interact and collaborate with others 
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Novice Students 

 

Intermediate Students 

 

Advanced Students 

Produce written and spoken messages 

such as short notes, messages, stories 

or reports about people and things in 

their environment using a variety of 

media, including print and digital tools. 

Produce written and spoken messages such as 

reports, articles, summaries or original stories on 

topics related to personal interest or study. 

 

Show an increasing awareness of errors and the 

ability to self-edit. 

Produce detailed texts on a broad 

variety of concrete social and 

professional topics. 

 

Produce analyses of expressive 

products of the culture from a 

variety of sources and genres; 

explain target culture texts to 

monolingual English 

Make corrections and edit work when 

receiving feedback from teacher or 

peer. 

Use a variety of media, including print and digital 

tools. 

speakers, with appropriate 

interpretation of cultural nuance and 

cultural perspective. 

 

Produce original pieces and 

narratives. 

 

Demonstrate conscious efforts at 

self-editing. 

 

Use a variety of media, including 

print and digital tools. 
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Novice Students Intermediate Students Advanced Students 

Explain a local or global practice, product, 

or issue. 

 

Utilize one or two credible sources, 

skimming and scanning websites, to create 

surveys or complete graphic organizers 

 

Identify key details to support an opinion 

 

 

Explore local and global issues to prepare 

summaries, or short reports utilizing digital 

tools 

 

Utilize a few sources and occasionally 

reference these sources accurately.  

Evaluate credibility and accuracy of the 

source. 

 

Investigative cultural perspectives through 

individual or collaborative research on 

products and practices 

Summarize texts intended for native 

speakers to support analysis, reflection and 

research related to global issues while 

integrating cross-cultural perspectives. 

 

Utilize a variety of sources and reference 

these sources accurately, including 

international and domestic sources in the 

target language (e.g., heritage/immigrant 

community newspapers, radio and TV 

broadcasts, or websites). 

 

Use information from a variety of sources 

in the target language, including sources 

produced by writers in the target culture 

for target culture readers and listeners as 

well as sources produced by writers in the 

base culture (e.g., émigré community, for 

émigré readers and listeners) in order to 

create one’s won argument, drawing 

appropriately on research for evidence 

 

Acquire the skills to cite sources 

appropriately both for target culture 

expectations and for US cultural 

expectations 

 

Identify and weigh relevant evidence to 

address globally significant researchable 

questions. 

 

Look for balance of perspectives across 
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cultures and evaluate the reliability of 

different sources of target culture 

information 

  

 

 

Common Core State Standards – ELA Standards for Learning Languages 

Writing Presentational (Writing, Speaking, Visually Representing) 

Research to Build and Present Knowledge 

 

7.  Conduct short as well as more sustained research projects 

based on focused questions, demonstrating understanding of the 

subject under investigation 

Presentational Communication (Standard 1.3) 

Present information, concepts, and ideas to an audience of 

listeners or readers on a variety of topics. 

 Expound on familiar topics and those requiring research 

 Produce expository writing including researched reports 

 Use reference tools, acknowledge sources and cite them 

appropriately 

 Demonstrate an understanding of features of target culture 

communities (e.g. geographic, historical, artistic, social 

and or/political) 

 Demonstrate knowledge and understanding of content 

across disciplines 

Interpretive Communication (Standard 1.2) 

Understand and interpret written and spoken language on a 

variety of topics 

 

Cultures:  Practices and Perspectives (Standard 2.1) 

Demonstrate an understanding of the relationship between the 

practices and perspectives of cultures studied 

 

Cultures:  Products and Perspectives (Standard 2.2) 

Demonstrate an understanding of the relationship between the 

products and perspectives of cultures studied 

 

 

8.  Gather relevant information from multiple print and digital 

sources, assess the credibility and accuracy of each source, and 

integrate the information while avoiding plagiarism 

9.  Draw evidence from literary or informational texts to support 

analysis, reflection, and research 
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Connections:  Reinforce Other Disciplines (Standard 3.1) 

Reinforce and further knowledge of other disciplines through the 

target language 

 

Connections:  Acquiring New Information (Standard 3.2) 

Acquire information and recognize the distinctive viewpoints that 

are only available through the target language and its cultures 

 

Comparisons:  Culture (Standard 4.2) 

Demonstrate understanding of the nature of culture through 

comparisons of the culture studied and one’s own 

Common Core State Standards – ELA Standards for Learning Languages 

Writing Presentational (Writing, Speaking, Visually Representing) 

Range of Writing 

10.  Write routinely over extended time frames (time for 

research, reflection, and revision, and shorter time frames (a 

single sitting or a day or two) for a range of tasks, purposes, and 

audiences 

Presentational Communication (Standard 1.3) 

Present information, concepts, and ideas to an audience of 

listeners or readers on a variety of topics. 

 Self-monitor and adjust language production 

 Self-edit written work for content, organization, and 

grammar 

Cultures:  Practices and Perspectives (Standard 2.1) 

Demonstrate an understanding of the relationship between 

practices and perspectives of the cultures studied 

 

Cultures:  Products and Perspectives (Standard 2.2) 

Demonstrate an understanding of the relationship between the 

products and perspectives of the cultures studied 

 

Novice Students Intermediate Students Advanced Students 

Write using a limited range of 

vocabulary on previously studied 

topics. 

 

Write demonstrating a command of an 

expanding number of words and phrases and of a 

limited number of idiomatic expressions and 

culturally appropriate vocabulary.  Begin to use 

Write demonstrating control of an 

extensive vocabulary, including a number 

of idiomatic and culturally authentic 

expressions.  Expand vocabulary by using 
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Write a response to video or text 

prompts. 

 

Research, organize and present a 

topic given an outline, template, or 

graphic source. 

outside sources to expand their vocabulary. 

 

Write emails, texts or other short messages. 

 

Work collaboratively to communicate 

successfully messages or research contemporary 

issues. 

 

Develop creative products. 

outside sources.   Use more specialized and 

precise terms. 

 

Use complex syntax and paragraph 

structure, and show coherence and 

cohesion of writing. 

 

Present information, concepts or ideas of 

global significance. 

 

Develop creative products. 

 

 

 

Common Core State Standards – ELA Standards for Learning Languages 

Speaking and Listening Interpersonal (Speaking & Listening; Reading & Writing) 

Comprehension and Collaboration 

1.  Prepare for and participate effectively in a range of 

conversations and collaborations with diverse partners, building 

on other’s ideas and expressing their own clearly and 

persuasively 

Interpersonal Communication (Standard 1.1) 

Engage in conversations, provide and obtain information, express 

feelings and emotions, and exchange opinions. 

 Engage in the oral exchange of ideas in formal and 

informal situations. 2.  Integrate and evaluate information presented in diverse media 

and formats, including visually, quantitatively, and orally 
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3.  Evaluate a speaker’s point of view, reasoning, and use of 

evidence and rhetoric 
 Elicit information and clarify meaning by using a variety 

of strategies 

 State and support opinions in oral interactions 

 Self-monitor and adjust language production 

 Converse in ways that reflect knowledge of target culture 

communities (e.g., geographic, historical, artistic, social 

and/or political) 

Cultures:  Practices and Perspectives (Standard 2.1) 

 Use appropriate verbal and non-verbal behavior in 

interpersonal communication 

Cultures:  Products and Perspectives (Standard 2.2) 

 Compare and contrast artifacts, themes, ideas, and 

perspectives 

                 across cultures 

Connections:  Acquiring New Information (Standard 3.2) 

 Use age-appropriate authentic sources to prepare for 

discussions 

Comparisons:  Language (Standard 4.1) 

 Demonstrate an awareness of formal and informal 

language expressions in other languages and one’s own 

Communities:  Lifelong Learning (Standard 5.2) 

 Establish and/or maintain interpersonal relations with 

speakers of the target language 

 

Novice Students Intermediate Students                            Advanced Students 

During highly predictable 

interactions on very familiar 

topics, communicate by using 

basic statements.  Communication 

often requires support from others 

to maintain the conversation and 

obtain comprehensibility.  

During conversations on familiar topics, express 

one’s own thoughts, using sentences and strings of 

sentences.  Use increasingly culturally appropriate 

behaviors during interactions. 

 

Compare, contrast, and express preferences, 

opinions, and perspectives on events, experiences, 

During conversations and discussions on 

a range of topics, narrate and describe in 

connected discourse.  Respect cultural 

behaviors during interactions. 

 

Exchange, support, and discuss opinions 

and individual perspectives on global 
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Demonstrate limited awareness of 

and imitate some culturally-

appropriate behaviors. 

 

Share likes and dislikes in 

conversation with others. 

 

Give and follow simple 

instructions to participate in 

meaningful activities within and 

across cultures. 

 

Ask and answer questions about 

topics, 

Such as family, school events, and 

celebrations in person or via 

letters, e-mail, and multimedia. 

 

Collaborate to solve simple real 

life problems. 

 

Interpret visual or auditory cues of 

the target language, such as 

gestures or intonation. 

and other familiar subjects. 

 

Give and follow directions, ask for clarifications as 

needed to participate in interactions within and 

across cultures. 

 

Not only answer, but also ask questions; not only 

respond, but also initiate communication. 

 

Exchange information about personally meaningful 

events and experiences and cross-disciplinary 

themes. 

 

Collaborate to propose solutions to common real 

life problems. 

 

 

issues or historical themes. 

 

Respect cultural norms during cross-

cultural interactions. 

 

Share analyses and personal reactions to 

informational and straightforward 

literacy texts. 

 

Develop and propose solutions to issues 

and concrete problems that are common 

to communities near and far. 

 

 

 

Common Core State Standards – ELA Standards for Learning Languages 

Speaking and Listening Presentational (Writing, Speaking, Visually Representing) 

Presentation of Knowledge and Ideas 

4.  Present information, findings, and supporting evidence such 

that listeners can follow the line of reasoning and the 

organization, development, and style are appropriate to task, 

Presentational Communication:  (Standard 1.3) 

Present information, concepts, and ideas to an audience of 

listeners or readers on a variety of topics 
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purpose, and audience 

 
 Produce a variety of creative oral presentations (e.g. 

original story, personal narrative, speech, performance). 

 Retell or summarize information in narrative form, 

demonstrating a consideration of audience.  

 Create and give persuasive speeches. 

 Expound on familiar topics and those requiring research. 

 Self-monitor and adjust language production. 

 Use information about features of target culture 

communities (e.g. geographic, historical, artistic, social 

and/or political) in presentations. 

 Incorporate content across disciplines in presentations. 

Connections:  Acquiring information (Standard 3.2) 

 Use age-appropriate authentic sources to prepare for 

discussions. 

 

 

5.  Make strategic use of digital media and visual displays of data 

to express information and enhance understanding of 

presentations 

 

6.  Adapt speech to a variety of contexts and communicative 

tasks, demonstrating command of formal English when indicated 

or appropriate 

Novice Students Intermediate Students Advanced Students 

Communicate one’s message when 

presenting rehearsed material on 

familiar topics. 

 

Present with a variety of media, 

including digital media or visual 

displays, short oral messages or 

reports about familiar people, 

places, things or events, in their 

community. 

 

Develop a simple presentation on 

familiar topics keeping audience, 

context, and purpose in mind 

 

Express one’s own thoughts with sufficient 

accuracy that sympathetic listeners understand 

most of what is presented. 

 

Prepare messages and reports using digital 

media and visual displays on topics of interest 

to others in communities near and far. 

 

Develop a presentation on an academic or 

cultural topic keeping audience, context, and 

purpose in mind. 

Report, narrate, and describe with a high 

degree of facility when making oral 

presentations on familiar and well researched 

topics. 

 

Express one’s own thoughts with sufficient 

accuracy that all target culture listeners 

understand. 

 

Present a synthesis of research on a current 

event from the perspective of both U.S. and 

target cultures using digital media and visual 

displays. 

 

Develop an extended presentation on an 
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academic, cultural, or career topic keeping 

audience, context, purpose in mind. 

 

Common Core State Standards – ELA Standards for Learning 

Languages Language 

 This section reflects the ―weave element‖ known as Language 

System of the National Standards for Learning Languages.  It 

comprises the level at which the students are able to communicate 

with a certain degree of accuracy.  The specific elements of the 

language system vary by language as some have different writing 

systems and others have complex grammatical structures.  Each 

proficiency range has accuracy expectations that depend upon the 

learner’s need to manipulate language.  For example, a novice 

learner may have accurate utterances because the material is 

mostly memorized but when the learner begins to create with 

language, the level of accuracy may decrease. 

 

The goal area of Comparisons also specifically addresses the 

Language strand of the Common Core State Standards.  Research 

demonstrates that as students come to understand how language 

works through their learning of a second or third language, their 

understanding of and attention to language conventions and 

functions expands and has an impact on applications in their first 

language.  Through learning a second or third language, students 

also acquire vocabulary that will unlock the meaning of related 

cognates in their first language, expanding their first language 

vocabulary. 

1.  Demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking 

2.  Demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing 

Knowledge of Language 

3.  Apply knowledge of language to understand how language 

functions in different contexts, to make effective choices for 

meaning or style, and to comprehend more fully when reading or 

listening. 

Vocabulary Acquisition and Use 

4. Determine or clarify the meaning of unknown and multiple-

meaning words and phrases by using context, clues, analyzing 

meaningful word parts, and consulting general and specialized 

reference materials, as appropriate 

5.  Demonstrate understanding of figurative language, word 

relationships, and nuances in word meanings 

6.  Acquire and use accurately a range of general academic and 

domain-specific words and phrases sufficient for reading, writing, 

speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge 

when encountering an unknown term important to comprehension 

or expression 
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Content Guide - Curriculum Template & Learning Goals  

Unit 1  
 

Stage 1 – Desired Results 

Established Goals: 
Standard 7.1 

Enduring Understandings: 
Students will understand vocabulary and language associated with 

detailed descriptions of people, places, and things. 

Essential Questions: 
How can I describe in detail people, places, events, and situations in the target 

language while incorporating vocabulary from the law enforcement field or writing 

field? 

Knowledge: 
Students will know vocabulary and language associated with 

detailed descriptions of people, places, and things. 

Skills:  
Students will describe people, places, and events. 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
21st Century Themes 

 

Indicate whether these skills are: 
·        E – encouraged 
·        T – taught 
·        A – assessed 

         Career Ready Practices 

9.1 Personal Financial Literacy 
 

T, A CRP1. Act as a responsible and contributing citizen and employee. 
 

Income and Careers 
 

T, A CRP2. Apply appropriate academic and technical skills. 
 

Money Management 
  

CRP3. Attend to personal health and financial well-being. 
 

Credit and Debt Management 
 

T, A CRP4. Communicate clearly and effectively and with reason. 
 

Planning, Saving, and Investing 
 

          T  CRP5. Consider the environmental, social and economic impacts of decisions. 
 

Becoming a Critical Consumer 
 

T, A CRP6. Demonstrate creativity and innovation. 
 

Civic Financial Responsibility 
 

T, A CRP7. Employ valid and reliable research strategies. 
 

Insuring and Protecting 
 

 
T, A 

CRP8.    Utilize critical thinking to make sense of problems and persevere in solving 

them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 

T, A CRP9. Model integrity, ethical leadership and effective management. 

 

Career Awareness 
 

T, A CRP10.  Plan education and career paths aligned to personal goals. 
 

Career Exploration 
 

T, A  CRP11.  Use technology to enhance productivity. 
 

Career Preparation 
 

T, A CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

Social studies, mathematics, ELA 

 

Teacher Resources 

Texts: Paso a Paso A  

Unit Plan Title Law Enforcement, Forensic Sciences, Reporting/Writing 

Suggested Time Frame 5-6 weeks   

Overview / Rationale 

In this unit, students will be able to describe people, places, events, and details in a detailed manner, while pretending to 

work in the law enforcement field or forensic sciences, or as a writer or reporter. 
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Websites: various sites, picture prompts 
Worksheets: Teacher developed or found on-line 
Technology: SmartBoard activities 

Stage 2 – Assessment Evidence 

Performance Task(s): 
Students will be able to communicate information on events, places, people, and 

things in detail while incorporating law enforcement field and writing vocabulary. 

Students will create a visual representation of a person based on descriptions given 

in the target language. 

Students will write the laws/rules that they would have if they were in charge of 

the school. 

Other Evidence: 
Pre- & Post- Assessments and Oral Assessment including vocabulary 

on law enforcement and reporting, and description words 

Projects on descriptions 

Informal assessment – class participation and conversation 

Students will play time BINGO as a class. Students will look at 

magazine pictures and write descriptions of people in the target 

language. 

Stage 3 – Learning Plan 

Instructional 

Strategies 
 DQ2: Model pronunciation, use and spelling of new vocabulary; scaffold upon previous learning to make connections to prior 

knowledge. Model ways to remember locations on map of Spanish-speaking countries; use SmartBoard activities to review 

description words vocabulary; create flashcards to review new vocabulary; create games; model ways to describe oneself and others 

(cartoons, thought bubbles, staged interviews); demonstrate difference between singular indefinite and definite articles and when to 

use each through matching games. 

DQ3: Create mnemonic devices to help students remember new concepts and vocabulary; provide reading passages in the target 

language to reinforce new vocabulary and grammar; facilitate group work and projects to allow students to converse in the target 

language. Compose lists of commonly used words on which students will apply knowledge of spelling, help students determine 

adjectives that best describe people, places, and thing; provide mathematical problems to reinforce use of numbers 1-30 

DQ4:  Provide resources and guidance, including scales and rubrics; provide comprehensible input at the appropriate level for 

optimal language acquisition; provide students with opportunities to apply knowledge to complete tasks, evaluate mastery of 

concepts and use the target language to express themselves.   

Suggested 

Learning 

Activities 

DQ2: Complete listening activities to repeat, become familiar and practice all new vocabulary, such as descriptions about situations 

and people; Create word maps, puzzles, worksheets and other teacher generated material to familiarize with new material, create 

reference lists, flash cards, and definitions in the target language to enhance, acquaint and apply correctly the new grammar and 

vocabulary; create games. 

DQ3: Write short sentences describing people and items;Use picture prompts to write short sentences applying the vocabulary of 

descriptions; Complete guided conversations answering questions about descriptions, people, places, times, and events. Create a 

script of a forensic interview describing an event and the details of it; Complete listening activities to promote better listening skills 

in the target language.   

DQ4: Design an interview script and recording of an interview between a witness and detective/forensic interviewer discussing an 

event and describing it; design a drawing as an artist using descriptions of people, places, clothing, items, shapes, colors, etc. and 

listening skills; TV interview about news coverage; create news stories on-line and in a magazine as a writer and editor on 

celebrities, events, tv shows, sporting events, etc., create a magazine with tabloid stories and information on people, places, events 

Modifications Special Education Students: Visual and audio cues; extra notes provided; fewer questions/more space provided; breaking down of 

instructions, repetition 

English Language Learners: Native speakers are provided with daily differentiation of activities to encourage them to focus on 

writing and spelling skills in the target language.  Native speakers will research information about famous Hispanics and write the 

information entirely in Spanish. 

Students at Risk of Failure: Preferential seating, differentiation 

Gifted Students:G&T will focus on using the vocabulary they learn to practice reading and writing in the target language.   

Learning Goal #1 (M1) 

 
Scale Description 

4.0 

I can describe people, places, and events fluently and entirely in the target language. I can express a variety of nationalities (including my own) 
entirely in the target language. I can express and identify numbers 0-30 entirely in the target language.  I can express definite and indefinite articles 
in the singular forms in the target language, properly agreeing with the corresponding nouns.  I can express adjectives in the singular forms in the 
target language, properly agreeing with the corresponding nouns.    

  

3.0 
I can describe people, places, and events mostly in the target language. I can express many nationalities (including my own) entirely in the target 
language. I can express and identify numbers 0-30 mostly in the target language.  I can express definite and indefinite articles in the singular forms 
in the target language, properly agreeing with the corresponding nouns mostly.  I can express many adjectives in the singular forms in the target 

How can I use the target language to describe people, places, and events? 
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language, properly agreeing with the corresponding nouns.    

   

2.0 

I can describe people, places, and events somewhat in the target language. I can express some of nationalities (including my own) entirely in the 
target language. I can express and identify some numbers 0-30 in the target language.  I can express some definite and indefinite articles in the 
singular forms in the target language, properly agreeing with the corresponding nouns.  I can express some adjectives in the singular forms in the 
target language, properly agreeing with the corresponding nouns.    

  

1.0 

Even with assistance, I cannot really describe people, places, and events in the target language. I cannot really express nationalities (including my 
own) entirely in the target language.  I cannot express and identify most of the numbers 0-30 in the target language.  I cannot really express 
definite and indefinite articles in the singular forms in the target language, properly agreeing with the corresponding nouns.  I cannot express 
adjectives in the singular forms in the target language, properly agreeing with the corresponding nouns.    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit 2 

Unit Plan Title La Escuela - Professions 

Suggested Time Frame 5-6 weeks   
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Stage 1 – Desired Results 

Established Goals: 
Standard 7.1 

Enduring Understandings: 
Students will understand vocabulary and verbs that they can use to discuss 

activities that take place throughout the school day, routines, supplies and 

items, and what it takes to succeed in the target language. 

Essential Questions: 
How can I give information about my daily school day activities, supplies, 

and school life in the target language?  

Knowledge: 
Students will know how to express vocabulary and verbs on activities that 

take place throughout the school day, routines, supplies and items, and what 

it takes to succeed in the target language. 

Skills:  
Students will use vocabulary to express vocabulary and verbs that they can 

use to discuss activities that take place throughout the school day, routines, 

supplies and items, and what it takes to succeed in the target language. 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
21st Century Themes 

 

Indicate whether these skills are: 
·        E – encouraged 
·        T – taught 
·        A – assessed 

         Career Ready Practices 

9.1 Personal Financial Literacy 
 

T, A CRP1. Act as a responsible and contributing citizen and employee. 
 

Income and Careers 
 

T, A CRP2. Apply appropriate academic and technical skills. 
 

Money Management 
  

CRP3. Attend to personal health and financial well-being. 
 

Credit and Debt Management 
 

T, A CRP4. Communicate clearly and effectively and with reason. 
 

Planning, Saving, and Investing 
 

          T  CRP5. Consider the environmental, social and economic impacts of 

decisions. 
 

Becoming a Critical Consumer 
 

T, A CRP6. Demonstrate creativity and innovation. 
 

Civic Financial Responsibility 
 

T, A CRP7. Employ valid and reliable research strategies. 
 

Insuring and Protecting 
 

 
T, A 

CRP8.    Utilize critical thinking to make sense of problems and persevere 

in solving them. 

9.2 Career Awareness, Exploration, and Preparation 
 

T, A CRP9. Model integrity, ethical leadership and effective management. 
 

Career Awareness 
 

T, A CRP10.  Plan education and career paths aligned to personal goals. 
 

Career Exploration 
 

T, A  CRP11.  Use technology to enhance productivity. 
 

Career Preparation 
 

T, A CRP12.  Work productively in teams while using cultural global 

competence. 

Interdisciplinary Connections 

Social studies, mathematics, ELA 

 

Teacher Resources 

Texts: Paso a Paso A  
Websites: various sites, picture prompts 

Technology: SmartBoard lessons, online vocabulary games to practice vocabulary and grammar. 

Worksheets: Teacher developed or found on-line 

Stage 2 – Assessment Evidence 

Overview / Rationale 

In this unit, students will be able to discuss what it takes to be successful in school, 

while also expressing routines and information of the professions in school.  
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Performance Task(s): 
Students will research information about school professions and apply vocabulary 

of daily school life and activities to the professions. 

Students will work in groups to create a lesson plan for a simple Spanish lesson 

and present it to the class. 

Students will create a list of ways to be successful in school. 

Students will draw a coach and label the qualities that make him/her a great coach. 

Students will design their perfect schedule for a school day. 

Other Evidence: 
Pre- & Post- Assessments and Oral Assessment including numbers 

and descriptions and school activities, supplies, and tips for success 

Informal assessment – class participation & conversation 

Students will create a visual representation of a computer and label 

all of the parts in the target language. 

Students will create a ―website‖ on GoogleDocs on FIS detailing all 

the great parts of the school. 

Stage 3 – Learning Plan 

Instructional 

Strategies 
DQ2: Model pronunciation, use and spelling of new vocabulary; scaffold upon previous learning to make connections to prior 

knowledge. Model use of vocabulary (feminine and masculine) to express nationalities along with other descriptions for people; 

provide school schedule for students to write in the target language, including time and class names. Create other activities to 

enhance knowledge of vocabulary of school activities, tips for success, and professions. 

DQ3: Create mnemonic devices to help students remember new concepts and vocabulary; provide reading passages in the target 

language to reinforce new vocabulary and grammar; facilitate group work and projects to allow students to converse in the target 

language. Provide mathematical problems to reinforce use of numbers 31-99 in the target language; demonstrate difference between 

singular and plural indefinite and definite articles and when to use each through matching games; play "Guess Which Class?" with 

students by providing descriptions of classes and teachers in the target language; compose questions for matching game matching 

nationalities to the countries of origin. 

DQ4: Provide resources and guidance, including scales and rubrics; provide comprehensible input at the appropriate level for 

optimal language acquisition; provide students with opportunities to apply knowledge to complete tasks, evaluate mastery of 

concepts and use the target language to express themselves.   

Scaffolding: Building on information from the last unit – descriptions, numbers, ser and estar, etc. 

Suggested 

Learning 

Activities 

DQ2: Introduce vocabulary through activities and games; Provide opportunities for learning vocabulary in pairs. Complete listening 

activities to repeat, become familiar and practice all new vocabulary. Complete word maps, puzzles, worksheets and other teacher 

generated material to familiarize with new material, create reference lists, flash cards, and definitions in the target language to 

enhance, acquaint and apply correctly the new grammar and vocabulary. 

DQ3: Write short sentences describing people and school classes in. Use picture prompts to write short sentences applying the 

vocabulary of descriptions. Complete guided conversations answering to questions of greetings and simple questions about school 

and favorite classes. Read a short paragraph in which students can recognized the familiar vocabulary learned used in context. 

Complete listening activities to promote better listening skills in the target language. Play games to deepen knowledge of 

vocabulary. Take a tour of the school to describe professions, people, places, things, routines, activities, and schedules. 

DQ4: Take on each role in education and form a project; As a Principal, create a map of the school (interactive) and label items and 

places, describe places, things, class activities, and role or create a virtual welcome message to everyone, As a Teacher, create an 

itinerary of the classroom schedule for the day and share with your class, As a coach, describe the sports, routines, nutrition, etc. As 

a Counselor, describe skills for success in a video. Create mock interviews between Principal and Teacher, Parent and Student 

asking about school day. Design own school and describe everything. 

Modifications Special Education Students: Visual and audio cues; extra notes provided; fewer questions/more space provided; breaking down of 

instructions, repetition 

English Language Learners: Native speakers are provided with daily differentiation, of activities to encourage them to focus on 

writing and spelling skills in the target language.  Native speakers will research information about famous Hispanics and write the 

information entirely in Spanish. 

Students at Risk of Failure: Preferential seating, differentiation 

Gifted Students:G&T will focus on using the vocabulary they learn to practice reading and writing in the target language.   

Learning Goal #2 (M1) 

 

Scale Description 

4.0 

I can fluently discuss all aspects of school and each profession in the target language.  I can describe myself, other students and my school in 

detail entirely in the target language.  I can express school subjects, how to succeed in school, and daily routines in classes entirely in the 

target language. I can express opinions and details entirely in the target language.  I can express and identify numbers 31-90 entirely in the 

target language.  I can express definite and indefinite articles in the singular and plural forms in the target language, properly agreeing with 

the corresponding nouns.  I can express adjectives in the singular and plural forms in the target language, properly agreeing with the 

corresponding nouns.    

  

3.0 I can mainly discuss all aspects of school and each profession in the target language.  I can describe myself, other students and my school in 

How can I express information about students, activities, employees, places, and things at school? 
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detail mainly in the target language.  I can express school subjects, how to succeed in school, and daily routines in classes mainly in the 

target language. I can express opinions and details mainly in the target language.  I can express and identify numbers 31-90 mainly in the 

target language.  I can express most definite and indefinite articles in the singular and plural forms in the target language, properly agreeing 

with the corresponding nouns.  I can express most adjectives in the singular and plural forms in the target language, properly agreeing with 

the corresponding nouns.    

  

2.0 

I can somewhat discuss all aspects of school and each profession in the target language.  I can describe myself, other students and my school 

in detail somewhat in the target language.  I can express school subjects, how to succeed in school, and daily routines in classes somewhat in 

the target language. I can express opinions and details somewhat in the target language.  I can express and identify numbers 31-90 somewhat 

in the target language.  I can express some definite and indefinite articles in the singular and plural forms in the target language, properly 

agreeing with the corresponding nouns.  I can express some adjectives in the singular and plural forms in the target language, properly 

agreeing with the corresponding nouns.    

  

1.0 

Even with assistance, I cannot easily discuss all aspects of school and each profession in the target language.  I cannot really describe 

myself, other students and my school in detail somewhat in the target language.  I cannot really express school subjects, how to succeed in 

school, and daily routines in classes somewhat in the target language. I cannot really express opinions and details somewhat in the target 

language.  I cannot really express and identify numbers 31-90 somewhat in the target language.  I cannot really express some definite and 

indefinite articles in the singular and plural forms in the target language, properly agreeing with the corresponding nouns.  I cannot really 

express some adjectives in the singular and plural forms in the target language, properly agreeing with the corresponding nouns.    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit 3 

Unit Plan Title Restaurant and Hospitality 
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Stage 1 – Desired Results 

Established Goals: 
Standard 7.1 

Enduring Understandings: 
Students will understand the use of food/beverage and restaurant 

vocabulary in association with restaurant professions. 

Essential Questions: 
How can I describe what I like to eat, order, and cook? How can I apply 

restaurant vocabulary to run a restaurant or work in a restaurant profession? 

Knowledge: 
Students will know vocabulary associated with the food and beverage 

industry and how to prepare/order food. 

Skills:  
Students will master vocabulary associated with the food and beverage industry 

and how to prepare/order food. 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
21st Century Themes 

 

Indicate whether these skills are: 
·        E – encouraged 
·        T – taught 
·        A – assessed 

         Career Ready Practices 

9.1 Personal Financial Literacy 
 

T, A CRP1. Act as a responsible and contributing citizen and employee. 
 

Income and Careers 
 

T, A CRP2. Apply appropriate academic and technical skills. 
 

Money Management 
 

          T  CRP3. Attend to personal health and financial well-being. 
 

Credit and Debt Management 
 

T, A CRP4. Communicate clearly and effectively and with reason. 
 

Planning, Saving, and Investing 
 

          T  CRP5. Consider the environmental, social and economic impacts of 

decisions. 
 

Becoming a Critical Consumer 
 

T, A CRP6. Demonstrate creativity and innovation. 
 

Civic Financial Responsibility 
 

T, A CRP7. Employ valid and reliable research strategies. 
 

Insuring and Protecting 
 

 
T, A 

CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and Preparation 
 

T, A CRP9. Model integrity, ethical leadership and effective management. 
 

Career Awareness 
 

T, A CRP10.  Plan education and career paths aligned to personal goals. 
 

Career Exploration 
 

T, A  CRP11.  Use technology to enhance productivity. 
 

Career Preparation 
 

T, A CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

Mathematics, ELA, Science, Physical Education/Health 

 

Teacher Resources 

Texts: Paso a Paso A  

Supplemental Workbooks:  
Websites: various sites 

Worksheets: Teacher developed or found on-line 

Supplemental: Games, picture prompts 

Technology: SmartBoard lessons, online vocabulary games to practice vocabulary and grammar. 

Stage 2 – Assessment Evidence 

Suggested Time Frame 6-7 weeks   

Overview / Rationale 

In this unit, students will be able to communicate about food, drinks, and apply all vocabulary associated with restaurants and 

food in the target language. 
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Performance Task(s): 
Students will research information about popular foods, drinks, and restaurants in 

various Spanish-speaking countries and pretend to work in the industry to form 

conversation and projects related to the restaurant theme. 

Students will research typical foods from Spanish-speaking countries and present 

the class a visual representation of them and write the recipe including 

measurements in the target language. 

Other Evidence: 
Pre- & Post- Assessments and Oral Assessment: Food, drinks, 

restaurant language used on both 

Informal assessment – class participation & conversation 

Students will research the dining customs of Spanish-speaking 

countries and compare with those of the United States. 

Students will create a commercial for a restaurant they own. 

Stage 3 – Learning Plan 

Instructional 

Strategies 
 DQ2: Model pronunciation, use and spelling of new vocabulary; scaffold upon previous learning to make connections to prior 

knowledge. Use magazine pictures to prompt writing and conversational skills using new vocabulary; create games for vocabulary.  

DQ3: Create mnemonic devices to help students remember new concepts and vocabulary; provide reading passages in the target 

language to reinforce new vocabulary and grammar; facilitate group work and projects to allow students to converse in the target 

language.  

DQ4: Provide resources and guidance, including scales and rubrics; provide comprehensible input at the appropriate level for 

optimal language acquisition; provide students with opportunities to apply knowledge to complete tasks, evaluate mastery of 

concepts and use the target language to express themselves.   

Scaffolding: Build on description words and conversational skills, greetings and basic conversation 

Suggested 

Learning 

Activities 

 DQ2: Complete listening activities to repeat, become familiar and practice all new vocabulary. Complete word maps, puzzles, 

worksheets and other teacher generated material to familiarize with new material, create reference lists, flash cards, and definitions 

in the target language to enhance, acquaint and apply correctly the new grammar and vocabulary. 

DQ3: Write complete sentences to describe the food, drinks, service, atmosphere, and people in the restaurant; Provide research 

opportunities on mealtime customs in different Spanish speaking countries; Continue to practice conversation with verbs learned; 

Use picture prompts to write short sentences applying the different verbs learned and restaurant vocabulary. Write complete 

sentences to apply the vocabulary of descriptions along with the use of verbs in the singular and plural form. Complete guided 

conversations answering to questions of restaurant orders, foods, drinks, favorites, etc. Read a short paragraph to recognize familiar 

vocabulary learned used in context. Complete listening activities to promote better listening skills in the target language.   

DQ4: Create a menu for your favorite restaurant, listing and drawing foods and describing them; Create a new restaurant as an 

owner and make an on-line website describing the restaurant and food; Create a cooking commercial as a chef and write directions in 

a cookbook on how to make your favorite dish using commands and write it/record it; Act out a scenario using a script and make a 

video having a conversation between a waiter/ress and customer discussing food; Friends having a conversation about life in a 

restaurant; Visit a Spanish-speaking country and create a story for a restaurant and describe the experience. 

Modifications Special Education Students: Visual and audio cues; extra notes provided; fewer questions/more space provided; breaking down of 

instructions, repetition 

English Language Learners: Native speakers are provided with daily differentiation of activities to encourage them to focus on 

writing and spelling skills in the target language.  Native speakers will research information about famous Hispanics and write the 

information entirely in Spanish. 

Students at Risk of Failure: Preferential seating, differentiation 

Gifted Students:G&T will focus on using the vocabulary they learn to practice reading and writing in the target language.   

Learning Goal #3 (M1) 

 

Scale Description 

4.0 

I can fluently discuss foods, drinks, menus, likes/dislikes, and restaurant vocabulary entirely in the target language.  I can describe and 

express food I would like to order or cook in the target language.  I can utilize the present tense of verbs and commands in complete 

sentences entirely in the target language. I can describe entirely in the target language food and drinks that are enjoyed in various Spanish-

speaking countries. 

  

3.0 

I can discuss foods, drinks, menus, likes/dislikes, and restaurant vocabulary mostly in the target language.  I can describe and express food I 

would like to order or cook mostly in the target language.  I can utilize the present tense of verbs and commands in some complete sentences 

in the target language. I can describe in the target language many food and drinks that are enjoyed in various Spanish-speaking countries. 

  

2.0 

I can discuss foods, drinks, menus, likes/dislikes, and restaurant vocabulary somewhat in the target language.  I can describe and express 

food I would like to order or cook somewhat in the target language.  I can utilize the present tense of verbs and commands in some sentences 

in the target language. I can describe in the target language some food and drinks that are enjoyed in various Spanish-speaking countries. 

  

1.0 Even with assistance, I have difficulty discussing foods, drinks, menus, likes/dislikes, and restaurant vocabulary in the target language.  I 

How can I relate foods, drinks, and restaurant vocabulary to real life professions? 
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have difficulty describing and expressing food I would like to order or cook in the target language.  I have difficulty utilizing the present 

tense of verbs and commands in some sentences in the target language. I can describe with difficulty in the target language some food and 

drinks that are enjoyed in various Spanish-speaking countries. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit 4 
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Stage 1 – Desired Results 

Established Goals: 
Standard 7.1 

Enduring Understandings: 
Students will understand ways to talk about health issues, problems, parts 

of the body, and use dialogue for conversation as health professionals in 

the target language. 

Essential Questions: 
How can I use express health problems and converse with people regarding 

these issues as a health professional? 

Knowledge: 
Students will know vocabulary associated with health issues, problems, 

parts of the body, and use dialogue for conversation as health 

professionals in the target language. 

Skills:  
Students will be able to apply knowledge of vocabulary and verbs to express 

health issues, problems, parts of the body, and use dialogue for conversation 

as health professionals in the target language. 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 
21st Century Themes 

 

Indicate whether these skills are: 
·        E – encouraged 
·        T – taught 
·        A – assessed 

         Career Ready Practices 

9.1 Personal Financial Literacy 
 

T, A CRP1. Act as a responsible and contributing citizen and employee. 
 

Income and Careers 
 

T, A CRP2. Apply appropriate academic and technical skills. 
 

Money Management 
 

          T, A CRP3. Attend to personal health and financial well-being. 
 

Credit and Debt Management 
 

T, A CRP4. Communicate clearly and effectively and with reason. 
 

Planning, Saving, and Investing 
 

          T  CRP5. Consider the environmental, social and economic impacts of 

decisions. 
 

Becoming a Critical Consumer 
 

T, A CRP6. Demonstrate creativity and innovation. 
 

Civic Financial Responsibility 
 

T, A CRP7. Employ valid and reliable research strategies. 
 

Insuring and Protecting 
 

 
T, A 

CRP8.    Utilize critical thinking to make sense of problems and persevere in 

solving them. 

9.2 Career Awareness, Exploration, and Preparation 
 

T, A CRP9. Model integrity, ethical leadership and effective management. 
 

Career Awareness 
 

T, A CRP10.  Plan education and career paths aligned to personal goals. 
 

Career Exploration 
 

T, A  CRP11.  Use technology to enhance productivity. 
 

Career Preparation 
 

T, A CRP12.  Work productively in teams while using cultural global competence. 

Interdisciplinary Connections 

ELA, Math, Physical Education/Health, Sciences 

 

Teacher Resources 

Texts: Paso a Paso A  

Websites: various sites 

Worksheets: Teacher developed or found on-line 

Unit Plan Title Medical and Health Professions  

Suggested Time Frame 4-5 weeks   

Overview / Rationale 

In this unit, students will be able to express physical and mental health expressions and vocabulary relating to 

the health field. 
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Supplemental: Games, picture prompts 

Technology: SmartBoard lessons, online vocabulary games to practice vocabulary and grammar. 

Stage 2 – Assessment Evidence 

Performance Task(s): 
Students will be able to communicate as a health service professional about health 

issues, problems, parts of the body, and use dialogue for conversation in the target 

language. 

Student will create an ―operation game‖ to play with their classmates in the target 

language. 

Other Evidence: 
Pre- & Post- Assessments and Oral Assessment including vocabulary 

of health problems, body parts, health profession vocabulary and 

phrases, etc. 

Informal assessment – class participation & conversation 

Students will create and play an emotions matching game. 

Stage 3 – Learning Plan 

Instructional 

Strategies 
 DQ2: Model pronunciation, use and spelling of new vocabulary; scaffold upon previous learning to make connections to prior 

knowledge. Role play with students to practice vocabulary and conversation in various health field situations; create games to 

practice health field vocabulary and parts of the body (ex: Simon Dice, Fly Swatter with diagrams) 

DQ3: Create mnemonic devices to help students remember new concepts and vocabulary; provide reading passages in the target 

language to reinforce new vocabulary and grammar; facilitate group work and projects to allow students to converse in the target 

language. Create a scene in a play in which characters express converse about a health field topic and have students act it out;  

DQ4: Provide resources and guidance, including scales and rubrics; provide comprehensible input at the appropriate level for 

optimal language acquisition; provide students with opportunities to apply knowledge to complete tasks, evaluate mastery of 

concepts and use the target language to express themselves.   

Scaffolding: Build on previous lessons; commands, descriptions, games, etc. 

Suggested 

Learning 

Activities 

 DQ2: Complete listening activities to repeat, become familiar and practice all new vocabulary. Complete word maps, puzzles, 

worksheets and other teacher generated material to familiarize with new material, create reference lists, flash cards, and definitions 

in the target language to enhance, acquaint and apply correctly the new grammar and vocabulary. Create games and partner work 

activities 

DQ3: Write a paragraph with complete sentences to express daily routines and physical and mental feelings, using verbs and medical 

terminology. Use picture prompts to write complete sentences applying the vocabulary of health field in various situations. Complete 

guided conversation asking and answering to questions to find out information on how people feeling and have conversations on 

what they can do to feel better. Read a short paragraph in which students can recognized the familiar vocabulary learned used in 

context. Complete listening activities to promote better listening skills in the target language.  

DQ4: Create conversations between doctor and patient about health problems, describing the problems and recommendations to feel 

better. As a doctor create a presentation on a relevant health issue with information in the target language. As a nurse, interact with a 

patient and get to know them with basic conversation as well as their health needs. As a physical therapist, have a meeting about 

what is bothering the patient and create a routine of exercises to help them improve. As a therapist, get to know the patient using 

basic conversation and more in detail and record the session. Create a brochure on a health issue describing it and tips to avoid the 

issue or improve it. Operation game. 

Modifications Special Education Students: Visual and audio cues; extra notes provided; fewer questions/more space provided; breaking down of 

instructions, repetition 

English Language Learners: Native speakers are provided with daily differentiation of activities to encourage them to focus on 

writing and spelling skills in the target language.  Native speakers will research information about famous Hispanics and write the 

information entirely in Spanish. 

Students at Risk of Failure: Preferential seating, differentiation 

Gifted Students:G&T will focus on using the vocabulary they learn to practice reading and writing in the target language.   

Learning Goal #4 (M1) 

 

Scale Description 

4.0 
I can fluently describe medical issues from various roles entirely in the target language.  I can utilize verbs, vocabulary, and descriptions to hold 
conversations entirely in the target language. I can apply my knowledge of greetings to address people and ask how they feel entirely in the target 
language.   

  

3.0 
I can describe medical issues from various roles mostly in the target language.  I can utilize verbs, vocabulary, and descriptions to hold 
conversations mostly in the target language. I can apply my knowledge of greetings to address people and ask how they feel mostly in the target 
language.   

  

2.0 I can describe medical issues from various roles somewhat in the target language.  I can utilize verbs, vocabulary, and descriptions to hold 

How can I discuss medical topics in various roles the target language? 
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conversations somewhat in the target language. I can apply my knowledge of greetings to address people and ask how they feel somewhat in the 
target language.   

  

1.0 
Even with assistance, I have difficulty describing medical issues from various roles somewhat in the target language.  I have difficulty utilizing 
verbs, vocabulary, and descriptions to hold conversations in the target language. I have difficulty applying my knowledge of greetings to address 
people and ask how they feel somewhat in the target language.   

 

  


